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How we make the most
impact across our
work.
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Hective teaching
We support and empower
our educators as they
develop their craft
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Empowered leadership

We support leaders to lead
the learning and change
processes.
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Engaging children
andg youmng pe ople

We work with learners, as
agents of change, to better
understand their needs
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ritnering with
families and

communites

We develop strong
partnership partnerships
between families, culture

and community

respect responsibility resilience

Bowden Brompton
Community S5chool

High Performance Blueprint

Vision: Bowden Brompton Community School students are empowered to develop
the skills required to maximize choices, opportunities and contributions to their
community.

Continual staff improvement and
evidence based practices

Teaching Sprints
Whole school agreements

Site improvement planning process

Effective staff culture
Group Norms

Supportive school climate
Trauma Informed practice

BBCS team values
Daily Debrief

Parent Engagement

Positive Behaviour for Learning
Choice Theory - Total Behaviour
TICS

Relationship based education

Restorative practices
Culturally responsive

Positive Behaviour Support planning
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Rationale
This document provides a cohesive approach to teaching at Bowden Brompton Community School (BBCS). It ensures that all students receive a consistent, evidence-based education tailored to their individual needs, particularly
considering the unique challenges faced by our student cohort.

Principles
e Improvement Techniques: Utilising evidence-based strategies to continuously enhance teaching and learning outcomes.
e Design and Delivery: Explicit Direct Instruction that incorporates WalkThrus teaching techniques, IPT (Instructional Practice Techniques), BM (Behaviour Management), and CT (Cognitive Techniques) to ensure effective lesson
planning and execution.
e Context Specific: Adapting teaching methods to meet the specific needs of BBCS students, recognising the impact of trauma and language impairments.

Context

Trauma-Informed Practice:

BBCS combines Choice Theory with trauma-informed practices to support students' executive functioning and working memory needs, embedding these approaches in all teaching.
e All classes promote a predictable, stable, and calm teaching and classroom routine that supports building relational safety.

e Astrength-based approach where students have choice and voice, and are empowered to have control and autonomy in their learning.

Language/Communication Adjustments:

Modifications to written and verbal instructions support student development, with explicit vocabulary teaching integral to all subjects.

e Visual supports provide concrete examples and clearly illustrate instructional language.

e Scaffolded instruction breaks tasks into smaller steps, with instructions given in temporal order. Instructional language is concise, using simplified words and short sentences.

Individual Curriculum Adjustments
BBCS employs a Response to Intervention (RTI) Model to provide differentiated instruction across Mathematics and English. Individual learning goals and curriculum adjustments are documented in the One Plan, Student Development
Plan and Teaching and Learning Plans (TLPs). Every student has a Literacy, Numeracy and Personal Social Capability goal.

Agreed teaching and Learning Practices
BBCS staff agree to use high-impact teaching strategies, including these principles:
e Lesson design and delivery combines Explicit Direct Instruction (EDI) and problem-based inquiry.
e WalkThrus Teaching Techniques: Essential for lesson design and delivery. Embedding Metacognitive and Self-regulation techniques.
e Embedding Literacy and Numeracy skills across all subject areas: Supporting overall academic growth.
e Regular Goal Setting: Collaborative goal setting and tracking for Numeracy, Literacy and Social Skills.
e Use of Visual and Manual Processing Tools: Enhancing understanding and retention in both Literacy and Numeracy.
e Instructional Strategies: Incorporation of visual aids, manipulatives, and interleaving tasks to reinforce knowledge.
e Guiding Frameworks: Scarborough’s Reading Rope and the Reading Comprehension Blueprint guide instruction.
e  Writing Integration: The Writing Revolution principles are embedded across content areas to support writing development.
e Class design and lesson delivery incorporates the top five overlapping support strategies from Allied Health reports and the Positive Behaviour Toolkit.
e High expectations and continued setting of educational challenge.

Assessment and Monitoring
Both Mathematics and Literacy programs include formative and summative assessments to track student progress, using tools like the BBCS Maths Tracker and various literacy assessments. All subject at BBCS have a TLP/LAP and
assessment Rubrics. Refer to the BBCS Literacy Framework Guide, Numeracy Framework Guide and the SACE Performance Standards.

Conclusion

This agreement reflects BBCS's commitment to providing a supportive, inclusive, and effective educational environment, reviewed and updated annually to incorporate new evidence-based practices.
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Principles: Teachers develop their expertise by strengthening their disciplinary knowledge and translate learning theory into effective teaching practice.
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https://sites.google.com/view/walkthrus/why/a-model-for-learning
https://edi.sa.edu.au/educating/curriculum-pedagogy-frameworks/tfel

Improvement Techniques: Staff work cooperatively to support one another using the Learning Sprint process and engaging in professional improvement, utilising the six traits of
Successful CPD.
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Newman's Error Analysis

The Teaching Sprints Process .
Also known as: problem solving

Newman's Error Analysis breaks down the five steps involved in solving a mathematical word """"""""

;‘% ’ @ ‘ problem: reading and decoding, comprehending, transforming, processing and encoding. It: _.[) .
» assists educators to identify the exact cause of a student error H I

* helps students to break down a guestion

* promotes metacognition and awareness of problem solving strategies. @
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https://sites.google.com/view/walkthrus/how/instructional-coaching
https://sites.google.com/view/walkthrus/how/observations
https://sites.google.com/view/walkthrus/how/unseen-observations

LESSON DESIGN: Our lesson design and delivery models include Explicit Direct Instruction (EDI) supported by the Teaching WalkThrus resource. The EDI circle represents the components of
a well-crafted lesson. The WalkThrus icons are lesson delivery techniques used throughout the lesson.

Questioning and feedback

Q&F | 96

CHECK FOR
UNDERSTANDING

Q&F |92

THINK, PAIR,
SHARE

TEACHING WALKTHRUS

A
TEACHING WALKTHRUS

Behaviour
ESTABLISH YOUR
EXPECTATIONS
8-
©
: B&R | 42
& |

i

POSITIVE FRAMING
®o

ACHIMG WALKTHRUS

B&R | 40

SIGNAL, PAUSE,

| LAZH NG WALKTHRUS

TEAZA NG WALKTHRUS

Q&F | 94

SHOW-ME
BOARDS

TEACHING WALKTHRUS

A|D|A|P|T

— Qi ™
h ~_ &
hE“fr!:-g ’E_gaf
c o fq‘"{; N . “q‘o&'-
Assessment B Learning ~~ *?%ﬁ %
] . S N\ Y N\
s | Objective W N3 N
g \ %, \ %
@ Activate N\ % \
[ \ \
Prior \ :
Periodic Knowledge 5
o \ B
Review S S\ %
aﬁq\\ 2 \%
2 ;
=] w
|l 1 ®
o
e | \‘ﬂ-
Homewaork Concept = | f’..
Development | 2
=
| o | =t
| & | &
= =)
Skill Sq- 5-'-7'
Independent Development b W F
Practice | ;,ff
Jiae
. &
v Guided "3';’ f ‘?‘
r F /
Practice P B
: Closure S .;qé‘ e
5 R e S ‘?;\ Y,
7 elevance -{3 S
A | S
" < - ;) F i
Uw{,r - k}-e,\ \}D o
. PJSJ.? = > Eﬁuﬂ; . ! e}{, 3
= - L] .'!
: punmjﬁum)auﬁ - .
-5705 «.Ia‘?* >

ATTEMPT

DEVELOP

ADAPT

r : - -
E!
ene Jousean ysnbul

Explain, demonstrate, model and practice (lesson presentation)

E&M | 72 E&M | 86

DELIBERATE VOCAB
DEVELOPMENT

HEAD-ON
MISCONCEPTIONS

L (J
o '
S ‘115(

E&M | 100

GUIDED PRACTICE

SCAFFOLDING
B-E--{¢

&

TEACHING WALKTHRUS TEACH NG WALKTHRUS

Metacognition and self-regulation
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Bowden Brompton Allied Health alignment with Positive Behaviour Toolkit
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Middle School Curriculum Map
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Choice Theory
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Supplementary Information: Reference Materials

= Need for Survival

= Need for Belonging

= Need for love or relationship
Need for Power

= To be better than others
Need for Freedom

SITUATION B Gaining More

= Need for Fun

= Laughing, joking, sports, reading...

CHOICE THEORY® - WHY AND HOW WE BEHAVE

Writing Design

A GUIDE TO ADVANCING THINKING THROUGH

0 WRITING N ALL SUBJECTS AND GRADES
-
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we Five basic psychological needs

= Taking care of oneself by eating, drinking...

= How we wish to live our lives, express ourselves...

Acting

Thinking

Reading Comprehension

THE

Reading
Comprehension

BLUEPRINT

Helping Students

Make Meaning from Text

Nancy Lewis Hennessy
FOREWORD BY LOUISAICOOK MOATS

Goal Setting Framework

-

Goal Setting
Framework 2024
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Total Behaviour

Feeling (Emotions)

Physiology



Literacy:

Numeracy:

TEACHING

FIFTH CANADIAN EDITION

Elementary and

Middle School
Mathematics

DEVELOPMENTALLY

John A.Van De Walle
Karen S. Karp

Jennifer M. Bay-Williams
Lynn M. McGarvey

Literacy and Numeracy Interventions:

literacy intervention

Year 3 through to Adults
Small group

cingMisone tptons in

Addition and
Subtrattion

literacy intervention

MiniLit

Year 1 and some pre/post Year 1
Small group

VI - Understand
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Q/ - Check your work!
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